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Module Eight:  Planning for Success 
Module Eight is designed to move participants toward a concrete plan of action based on the 
vision and goals established in previous sessions.  While the term is not used within this section, 
the process is based on a basic logic model concept. 

 
Using the Workbook 
The participant workbook contains worksheets designed to assist participants in planning their 
economic development effort. 
 
This session contains four handouts: 
 
Handout One:  Planning Chart 
Handout Two:  Planning Chart- Example 
Handout Three:  Plan of Action Template 
Handout Four:  Plan of Action Example 
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Session Introduction 
Time:  Seven minutes 
Slides:  1-3 
Objectives:  To set the stage for developing a plan for success. 
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Instructions: 
 
Please have this slide showing when your participants enter the room. 
 
 
Script: 
 
We have invested a good bit of time and energy up to this point to thoroughly explore relevant 
information to guide our regional efforts.  Our session today is designed to bring all of that work 
together for the purpose of forming a regionaƭ ǇƭŀƴΦ  {ƻΣ ƭŜǘΩǎ ƎŜǘ ǎǘŀǊǘŜŘΦ 

Slide: 1 
 
Time: 15+ Minutes 
 
Please have this slide 
showing when your 
participants enter the room 
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Activity 
 
Participants discuss the three questions displayed on the slide, either in small groups of 4-5 
persons or as an entire group. 
 
 
Instructions: 
 
Take some time to make sure the participants recall the key points from the last session.  This is 
an important activity because it offers each participant an opportunity to clarify anything that 
ŘƛŘƴΩǘ ƳŀƪŜ ǎŜƴǎŜΦ  !ǘ ǘƘŜ ǎŀƳŜ ǘƛƳŜΣ ƛǘ ƎƛǾŜǎ ǘƘŜƳ ǘƘŜ ƻǇǇƻǊǘǳƴƛǘȅ ǘƻ ŎƻƳƳŜƴǘ ƻƴ ŀŘŘƛǘƛƻƴŀƭ 
insights or reactions they have had since the previous meeting of the team.  Feel free to 
facilitate this discussion in whatever way seems most appropriate for the group. 
 
 
Script: 
 
ά.ŜŦƻǊŜ ǿŜ ƎŜǘ ǎǘŀǊǘŜŘ ǘŀƭƪƛƴƎ ŀōƻǳǘ aƻŘǳƭŜ 9ƛƎƘǘΣ ƭŜǘΩǎ ǘŀƪŜ ŀ ƳƛƴǳǘŜ ƻǊ ǎƻ ǘƻ ǊŜŦƭŜŎǘ ƻƴ ǿƘŀǘ 
we learned in our last session.  First of all, is there anything that remains unclear?  Any thoughts 
you may have had about the materials we covered, or specific activities you may have 
ŎƻƳǇƭŜǘŜŘ ŀǎ ǇŀǊǘ ƻŦ ǘƘŜ ƘƻƳŜǿƻǊƪ ȅƻǳ ǿŜǊŜ ŀǎǎƛƎƴŜŘ ŀǘ ǘƘŜ ŜƴŘ ƻŦ ǘƘŜ ƭŀǎǘ ƳŜŜǘƛƴƎΚ  [ŜǘΩǎ 
take a minute now to review and discuss the following quesǘƛƻƴǎΦέ 
 
[Read through each of the questions.  If you want the group to break up into smaller groups, do 
so at this point.  If you want to open the discussion for the entire group, then focus on one 
question at a time and ask participants to respond to that specific question.  Then move to the 
next question, and so on.] 
 

 
 

Slide: 2 
 
Time: 5 Minutes 
 
Activity: Group Discussion 
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Instructions: 
 
This slide provides an overview of the key topics that will be covered in Module Eight.  Briefly 
read the information associated with each of the four bullets on this slide. 
 
 
Script: 
 
ά²Ŝ ǎǇŜƴǘ ŀ ƎƻƻŘ ŀƳƻǳƴǘ ƻŦ ǘƛƳŜ ƛƴ aƻŘǳƭŜ CƻǳǊ ŘƛǎŎǳǎǎƛƴƎ {a!w¢ DƻŀƭǎΦ  ²Ŝ ǿŀƴǘ ǘƻ 
continue to take another look at these goals and then get down to the nitty-gritty of how we 
can build a plan that helps us to achieve these goals.  So, our session today is about: 
 
Å   Refining the Goals of our Regional Initiative 
Å   Identifying the ABCs of Success 
Å   Selecting Strategies 
Å   Planning for Action 

Slide: 3 
 
Time: 1 Minute 
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Refining the Goal 
Time:  15 Minutes 
Slides:  4-5 
Objectives:  To set the stage for developing a plan for success by refining the direction of the 
planning process. 
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Instructions: 
 
During this discussion, the intent is to get the participants to fine-tune the SMART goals that 
were initially developed in Module Four so that we can then lay the groundwork for refining 
these goals one final time before the team builds its plan. 
 
 
Script: 
 
ά[ŜǘΩǎ ǎǘŀǊǘ ōȅ ǘŀƪƛƴƎ ƻƴŜ ƳƻǊŜ look at where we are headed.  A master musician carefully 
tunes his or her instrument before playing in order to get the purest results possible.  Likewise, 
we will take a few moments to fine-ǘǳƴŜ ƻǳǊ Ǝƻŀƭǎ ōŜŦƻǊŜ ƻǊŎƘŜǎǘǊŀǘƛƴƎ ǘƘŜ Ǉƭŀƴ ǿŜ ŜƴǾƛǎƛƻƴΦέ

Slide: 4 
 
Time: 1 Minute 
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Instructions: 
 
During Module Four, participants worked on writing SMART goals.  However, as they have 
moved through the subsequent modules ς such as those dealing with assets and barriers, 
exploring population and economic data, and potential strategies ς modifications may have 
been made to these goals.  Since this module concentrates on preparing an actual work plan, it 
is important to provide the team with one more chance to finalize their goals before moving 
forward with an action plan. 
 
It may be helpful to have the most recent version of the goals generated in Module Four 
printed on a flipchart and/or printed on a handout so that everyone can review the work from 
that session together. 
 
 
Script: 
 
άLƴ aƻŘǳƭŜ CƻǳǊΣ ǿŜ ŘŜǾŜƭƻǇŜŘ όƻǊ ǊŜŦƛƴŜŘύ ƻǳǊ ǊŜƎƛƻƴŀƭ Ǝƻŀƭǎ ǘƻ ōŜ {a!w¢ ƎƻŀƭǎΦ  {ƛƴŎŜ ǘƘŜƴΣ 
we have examined a number of elements that may have caused a shift in our thinking.  Among 
the elements we have considered are population and economic data on the region, past and 
potential strategies, regional assets or barriers, and the insights from local residents.  So, before 
we move toward concrete plans, does any of the new information you have received suggest 
that we need to make a change or introduce refinements to the goals we developed in Module 
CƻǳǊΚ  LŦ ǎƻΣ ǿƘŀǘ Ƙŀǎ ƛƴŦƭǳŜƴŎŜŘ ȅƻǳǊ ǘƘƛƴƪƛƴƎΚ  Iƻǿ ǎƘƻǳƭŘ ǘƘŜ Ǝƻŀƭ ōŜ ŀŘƧǳǎǘŜŘΚέ 
 
[Allow time for discussion.  If final adjustments are needed, allow time for participants to refine 
goals before moving forward.] 

Slide: 5 
 
Time: 15 minutes 
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Identifying ABCs of Successful Planning 

Time:  60 Minutes 
Workbook Pages:  Handout One:  Planning Chart, Handout Two:  Planning Chart Example 
Slides:  2-22 
Objectives:  During this section, participants will complete the major elements of a Planning 
Chart. 

 
This section will begin exploring the elements of a basic planning chart.  Participants will start 
by considering where they want to go and work back through the outcomes related to their end 
goal. 
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Instructions: 
 
This is a transition slide preparing participants to consider the path that they will need to take 
in order to reach the goals they have identified. 
 
 
Script: 
 
άbƻǿ ǘƘŀǘ ǿŜ ƘŀǾŜ ƛƴǾŜǎǘŜŘ ǘƛƳŜ ƛƴ ǎƘŀǊǇŜƴƛƴƎ our regional goals, we now want to design a 
map that will help ensure that we can successfully reach our destination ς in this case, our 
regional goals.  During the next few minutes, we will work through a series of important steps 
that will help us formulŀǘŜ ŀ ǎǳŎŎŜǎǎŦǳƭ ǇƭŀƴΦέ

Slide: 6 
 
Time: 1 Minute 
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Instructions: 
 
During this section of Module Eight, you will be introducing participants to short, intermediate, 
and long term outcomes so that they can begin to hone in on the specific plans needed to 
accomplish their goals. 
 
 
Script: 
 
άLǘΩǎ ǇǊƻōŀōƭȅ ǎŀŦŜ ǘƻ ǎŀȅ ǘƘŀǘ ŀƭƭ ƻŦ ǳǎ ǿŀƴǘ ǘƻ ōŜ ŜƴƎŀƎŜŘ ƛƴ ƳŜŀƴƛƴƎŦǳƭ ǿƻǊƪΣ ƛƴ ŀŎǘƛǾƛǘƛŜǎ ǘƘŀǘ 
ǊŜŀƭƭȅ ƳŀƪŜ ŀ ŘƛŦŦŜǊŜƴŎŜΦ  CŜǿ ƻŦ ǳǎ ǿŀƴǘ ǘƻ ōŜ ǎƛƳǇƭȅ ΨǎǇƛƴƴƛƴƎ ƻǳǊ ǿƘŜŜƭǎΦΩ  {ƻΣ Ƙƻǿ Ŏŀƴ ǿŜ ōŜ 
sure we are headed in a direction that is likely to bring about meaningful change?  How can we 
make sure we are pursuing plans that make our hard work worthwhile?  When you start 
thinking about the difference your activities are making, you are actually thinking about 
ΨhǳǘŎƻƳŜǎΩΣ ŀōƻǳǘ ǘƘŜ ǾŀƭǳŀōƭŜ ǊŜǎǳƭǘǎ ǘƘŀǘ ŀǊŜ ΨŎƻƳƛƴƎ ƻǳǘΩ ƻŦ ȅƻǳǊ ǘŜŀƳΩǎ ŀŎǘƛǾƛǘƛŜǎΦ  Lƴ 
general, these outcomes fall into three categories.  The main factor that differentiates the three 
groups is the amount of time it typically takes to reach these specific types of outcomes.  So, 
here are the three categories: 
 
Å   Attitudes, knowledge and skills:  These tend to address short term outcomes. 
Å   Behaviors:  These types of changes represent intermediate outcomes. 
Å   Conditions:  These are the most challenging to change.  As a consequence, they often 

represent our long term outcomes. 
 
!ƭƭ ǘƘǊŜŜ ŀǊŜ Ǿƛǘŀƭ ǘƻ ǊŜŀŎƘƛƴƎ ǎǳŎŎŜǎǎΦ  ²ŜΩƭƭ ŜȄǇƭƻǊŜ ǘƘŜǎŜ ǘƘǊŜŜ ǘȅǇŜǎ ƛƴ ƳǳŎƘ ƳƻǊŜ ŘŜǘŀƛƭ in 
ǘƘŜ ƴŜȄǘ ǎŜǊƛŜǎ ƻŦ ǎƭƛŘŜǎΦέ 

Slide: 7 
 
Time: 5 Minutes 
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Instructions: 
 
Highlight the information provided on this slide. 
 
 
Script: 
 
ά²Ŝ ŀǊŜ ǊŜŀŘȅ ǘƻ ōŜƎƛƴ ǿƻǊƪƛƴƎ ƻƴ ŀƴ ŀŎǘǳŀƭ ΨǎǳŎŎŜǎǎΩ Ǉƭŀƴ ǘƘŀǘ ǿƛƭƭ ǇǊƻǾƛŘŜ ǇǊŀŎǘƛŎŀƭ ƎǳƛŘŀƴŎŜ 
on how to make steady progress towards the achievement of our goals.  Think about the 
regional goals that your team intends to address.  Obviously, none of us have a magic wand 
that we can Ƨǳǎǘ ǿŀǾŜ ŀǊƻǳƴŘ ŀƴŘ ΨǇƻƻŦΩ ς ǘƘŜ Ǝƻŀƭǎ ŀǊŜ ŎƻƳǇƭŜǘŜŘΦ  ²ŜΩƭƭ ƴŜŜŘ ǘƻ ǘƘƛƴƪ 
through a step-by-step process that will get us on the road to where we want to be.  To ensure 
that we reach our goal, we want to start planning from our intended destination and work our 
way back to our starting point.  By so doing, we are going to improve our chances of moving our 
Ǉƭŀƴǎ ƛƴ ǘƘŜ ǊƛƎƘǘ ŘƛǊŜŎǘƛƻƴΦέ 

Slide: 8 
 
Time: 1 Minute 
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Instructions: 
 
Use this slide and the next that shows examples of conditions to help participants understand 
the concept of changing conditions, which are long-term outcomes. 
 
 
Script: 
 
ά!ǎ ǿŜ ōŜƎƛƴ ǘƻ ǘǊŀŎƪ ōŀŎƪǿŀǊŘǎΣ ǘƘŜ ŦƛǊǎǘ ƻǳǘŎƻƳŜ ǿŜ ǿƛƭƭ ƴŜŜŘ ǘƻ ŎƻƴǎƛŘŜǊ ƛǎ ŀ ŎƘŀƴƎŜ ƛƴ ŀ 
conditionΦ  /ƻƴŘƛǘƛƻƴǎ ŀǊŜ ǘƘŜ ŎƻƭƭŜŎǘƛǾŜ ǊŜǎǳƭǘǎΣ ƻǊ ǘƘŜ ΨōƛƎ ǇƛŎǘǳǊŜΩ ŎƘŀƴƎŜǎΣ ǘƘŀǘ ȅƻǳ ƘƻǇŜ ȅƻǳǊ 
team will achieve.  Changes in conditions typically take a long time to realize, even when all the 
ƻǘƘŜǊ ǊƛƎƘǘ ǇƛŜŎŜǎ ǎŜŜƳ ǘƻ ōŜ ƛƴ ǇƭŀŎŜΦ  [ŜǘΩǎ ƭƻƻƪ ŀǘ ǎƻƳŜ ŜȄŀƳǇƭŜǎΦέ  [See next slide.] 

Slide: 9 
 
Time: 1 Minute 
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Instructions: 
 
The examples we offer in this slide represent conditions that will take many years to address.  
For example, if the region has a high dropout rate from high school, it will take a good bit of 
time to change that condition since it may take the involvement of school administrators, 
teachers, parents, students, and the community.  That is why improving high school graduate 
rates could translate into a long-term effort. 
 
 
Script: 
 
άIŜǊŜ ŀǊŜ ǎƻƳŜ ŜȄŀƳǇƭŜǎ ƻŦ ǊŜƎƛƻƴŀƭ ŎƻƴŘƛǘƛƻƴǎ ǘƘŀǘ ȅƻǳ ƳƛƎƘǘ ōŜ ǘǊȅƛƴƎ ǘƻ ƛƳǇǊƻǾŜ ƻǊ 
opportunities that you are trying to pursue over the long haul.  For example, reducing the 
unemployment rate, slowing the outflow of young people from the community, or tackling the 
poverty rate in the region, are all examples of local conditions you may wish to address.  What 
are some other examplŜǎ ǿŜ ŎƻǳƭŘ ŀŘŘ ǘƻ ǘƘŜ ƭƛǎǘΚέ 
 
[Listen carefully to suggested examples to ensure that they reflect long-term condition changes.  
If someone suggests something that is an intermediate or short-term outcome, be sure to 
honor their iƴǇǳǘ ōȅ ǎŀȅƛƴƎ ǎƻƳŜǘƘƛƴƎ ƭƛƪŜΣ άThat is truly an important outcome.  We may see, 
ǘƘƻǳƎƘΣ ǘƘŀǘ ƛǘ Ƙŀǎ ŀ ǇƭŀŎŜ ǿƛǘƘƛƴ ŀ ŘƛŦŦŜǊŜƴǘ ƭŜǾŜƭ ƻŦ ƻǳǘŎƻƳŜǎΦ  [ŜǘΩǎ ǘƘƛƴƪ ŀōƻǳǘ ƛǘ ǘƻƎŜǘƘŜǊ ŀǎ 
we go aloƴƎ ǘƻ ǎŜŜ ǿƘŜǊŜ ƛǘ ōŜǎǘ ŦƛǘǎΦέϐ 

Slide: 10 
 
Time: 5 Minutes 
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Instructions: 
 
Distribute worksheet one:  Planning Chart.  Participants will use this document throughout this 
session.  Worksheet two is an example of worksheet one that is completed.  You may distribute 
it at this point, or use it toward the end as a final example.  If your team has several goals, it 
may be helpful to divide the group into smaller teams for the remainder of this module.  Each 
small group can work on a separate goal so that a good Planning Chart draft for each goal is 
completed by the end of the session.  If, however, you would rather focus on a single goal, have 
the whole team work collectively on a single goal and assign the creation of a planning chart for 
each of the remaining goals as homework. 
 
 
Script: 
 
ά²Ŝ ŀǊŜ ǊŜŀŘȅ ǘƻ ōŜƎƛƴ ǿƻǊƪƛƴƎ ƻƴ ŀƴ ŀŎǘǳŀƭ ǎǳŎŎŜǎǎ Ǉƭan, our guide-map that can help direct 
our efforts. 
 
We are going to start on the right hand side of this worksheet and work our way back towards 
the left side. 
 
First of all, what condition(s) would be changed if the goal your team selected was successfully 
addressed over the next 5 ǘƻ мл ȅŜŀǊǎΚ  .ȅ ΨŎƻƴŘƛǘƛƻƴǎΩ we mean the long term changes that 
your group is hoping to produce.  What difference does your team want to see in the region in 
the next 5-мл ȅŜŀǊǎ ŀǎ ŀ ǊŜǎǳƭǘ ƻŦ ȅƻǳǊ ǘŜŀƳΩǎ ǎǳŎŎŜǎǎŦǳƭ ŀŎǘƛǾƛǘƛŜǎΚέ 

Slide: 11 
 
Time: 10 Minutes 
 
Workbook: Worksheet One 
& Two 
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Instructions: 
 
This slide, along with Slides 13 through 17, are intended to introduce and explain intermediate 
outcomes, ones that generally involve behavior changes of some sort.  Work through this 
section to clarify the kinds of outcomes that are associated with this category before you get 
your participants to begin exploring the intermediate (behavior) outcomes that might be most 
appropriate for their plan. 
 
 
Script: 
 
ά¢ƘŜ ǎŜŎƻƴŘ ǘȅǇŜ ƻŦ ƻǳǘŎƻƳŜǎ ǿŜ ǿŀƴǘ ǘƻ ŎƻƴǎƛŘŜǊ ƛǎ ōŜƘŀǾƛƻǊ ŎƘŀƴƎŜΦ  ²Ƙŀǘ ǘƘƛǎ means is 
that a person or a group is doing something different than what they were prior to the 
initiatiǾŜΦ  ¢ƘŜ ƪŜȅ ǿƻǊŘ ƛǎ ΨŘƻƛƴƎΦΩ  This level of change goes beyond learning a skill.  For 
instance, I may take a class to learn how to use  computer software in hopes that it can help me 
ƛƳǇǊƻǾŜ ǘƘŜ ǿŀȅ L Ƴŀƛƴǘŀƛƴ Ƴȅ ōǳǎƛƴŜǎǎ ǊŜŎƻǊŘǎΦ  .ǳǘ ƛŦ L ŘƻƴΩǘ Ǝƻ ōŀŎƪ ǘƻ Ƴȅ ōǳǎƛƴŜǎǎ ŀƴŘ ǎǘŀǊǘ 
ǳǎƛƴƎ ǘƘƛǎ ǎƻŦǘǿŀǊŜΣ ǘƘŜƴ LΩǾŜ ŦŀƛƭŜŘ ǘƻ ŎƘŀƴƎŜ Ƴȅ ōŜƘŀǾƛƻǊΦ  !ƴŘ ǿƛǘƘƻǳǘ ǘƘŜ ōŜƘŀǾƛƻǊ ŎƘŀƴƎŜΣ 
what I learned will not lead to any shifts in my overall business condition. 
 
Because behavior changes require a consistent adoption of a new action, they can sometimes 
take up to one or two years before the changes are Ŧǳƭƭȅ ƻǇŜǊŀǘƛƻƴŀƭ ƻǊ ƛƴ ǇƭŀŎŜΦέ 

Slide: 12 
 
Time: 2 Minutes 
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Instructions: 
 
Ultimately, people are the ones that change.  However, for this purpose, change can be 
measured at a number of different levels.  The next few slides give examples of some of these 
behavior changes. 
 
 
Script: 
 
ά²Ŝ ƎŜƴŜǊŀƭƭȅ ǘƘƛƴƪ ŀōƻǳǘ ōŜƘŀǾƛƻǊǎ ŀǎ ƘŀǇǇŜƴƛƴƎ ŀǘ ǘƘŜ ƛƴŘƛǾƛdual level.  However, you can 
track behavior changes that involve a number of levels, such as businesses, government, 
ŎƻƳƳǳƴƛǘƛŜǎΣ ŜǘŎΦ  [ŜǘΩǎ ƭƻƻƪ ŀǘ ǎƻƳŜ ŜȄŀƳǇƭŜǎΦέ  [These are provided in the next three slides.] 

Slide: 13 
 
Time: 1 Minute 
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Instructions: 
 
As you move through these slides showing examples of behavior changes, emphasize that 
someone or some organization is doing something. 
 
 
Script: 
 
ά5ŜǇŜƴŘƛƴƎ ƻƴ ǘƘŜ ŎƻƴŘƛǘƛƻƴ ȅƻǳ ǎŜŜƪ ǘƻ ŎƘŀƴƎŜΣ ȅƻǳ Ƴŀȅ ƛŘŜƴǘƛŦȅ ŀ ōŜƘŀǾƛƻǊ ŎƘŀƴƎŜ ǘƘŀǘ 
needs to happen on the individual level such as finishing high school, completing a job training 
program, or practicing effective job-related skills (such as time management or interpersonal 
communication).  Notice that each of these requires action on the part of the individual.  The 
person must do ǎƻƳŜǘƘƛƴƎ ƘŜǊŜΦέ 

Slide: 14 
 
Time: 1 Minute 
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Instructions: 
 
While, of course, it is usually the business owner or employees that drive changes in business 
behaviors, it is possible, from a planning standpoint to consider these to be business behavior 
changes.  The business is operating (doing something) differently. 
 
 
Script: 
 
άhǊΣ ǇŜǊƘŀǇǎ ȅƻǳǊ Ǝƻŀƭ ǊŜǉǳƛǊŜǎ ōǳǎƛƴŜǎǎŜǎ ƛƴ ȅƻǳǊ ǊŜƎƛƻƴ ǘƻ ƳŀƪŜ ǎƻƳŜ ŎƘŀƴƎŜǎ ƛƴ ǘƘŜƛǊ 
practices or behaviors.   Here are a few examples of behaviors that might apply to businesses: 
 
Businesses may need to: 
 
Å  Develop a web presence 
Å  Join and tack an active part in a business network of business cooperative 
Å  Implement a more effective advertising campaign 

 
/ŀƴ ȅƻǳ ǘƘƛƴƪ ƻŦ ŀƴȅ ƻǘƘŜǊ ŜȄŀƳǇƭŜΚέ 

Slide: 15 
 
Time: 1 Minute 
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Instructions: 
 
DƻǾŜǊƴƳŜƴǘΣ ǘƻƻΣ Ŏŀƴ ŎƘŀƴƎŜ ƛǘǎ ǿŀȅ ƻŦ άŘƻƛƴƎέ business through changes in policies or 
services that orchestrate regional economic change.  Remember to continue to emphasize 
άŘƻƛƴƎέ ŀǎ ǘƘŜ ƪŜȅ Ǉƻƛƴǘ ǘƻ ƛƴǘŜǊƳŜŘƛŀǘŜ ƻǳǘŎƻƳe changes, or behavior changes. 
 
 
Script: 
 
άDƻǾŜǊƴƳŜƴǘΣ ǘƻƻΣ Ŏŀƴ ƳŀƪŜ ƛƳǇƻǊǘŀƴǘ ōŜhavior changes.  Here are some examples. 
 
Government might: 
 
Å  Offer incentives for new/expanding businesses 
Å  Create incubators to foster new business growth 
Å  Expand services to existing businesses (such as broadband or worƪŦƻǊŎŜ ǘǊŀƛƴƛƴƎύέ 

Slide: 16 
 
Time: 1 Minute 
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Instructions: 
 
Participants are now ready to consider the behavior (intermediate outcomes) that they are 
seeking through their goals.  During this time, they should complete that column in worksheet 
one. 
 
 
Script: 
 
άDƻ ōŀŎƪ ǘƻ worksheet one.  What behaviors need to change in order to get to the condition 
ȅƻǳ ƘŀǾŜ ƛŘŜƴǘƛŦƛŜŘΚ  ¢ƘŜǎŜ Ǝƻ ƛƴǘƻ ǘƘŜ ŎƻƭǳƳƴ ǘƻ ǘƘŜ ƭŜŦǘ ƻŦ ΨŎƻƴŘƛǘƛƻƴǎΦΩ 
 
Who needs to participate in those behavior changes (businesses, individuals, government, etc)?  
Keep these key players in mind.  We will plug them iƴǘƻ ǘƘŜ Ǉƭŀƴ ƛƴ ŀ ŦŜǿ ƳƛƴǳǘŜǎΦέ 

Slide: 17 
 
Time: 10 Minutes 
 
Workbook: Worksheet One 
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Instructions: 
 
Use the next few slides to introduce the concept of short-term outcomes.  These typically 
include changes in attitudes, knowledge, or skills ς άōǊŀƛƴ ǇƻǿŜǊΦέ 
 
 
Script: 
 
ά²Ŝ ŀƭƭ ƪƴƻǿ ǘƘŀǘ Ƨǳǎǘ ōŜŎŀǳǎŜ ǿŜ ǿŀƴǘ ǎƻƳŜƻƴŜ ǘƻ ŎƘŀƴƎŜ Ƙƛǎ ƻǊ ƘŜǊ ōŜƘŀǾƛƻǊΣ ŘƻŜǎƴΩǘ ƳŜŀƴ 
it will automatically happen.  So, what does it take to get people or groups to embrace new 
behaviors?  We change our behaviors when we either gain a new perspective or attitude 
regarding the behavior, learn something new related to the behavior, or learn a skill related to 
the adoption of that behavior.  All ƻŦ ǘƘŜǎŜ ǊŜǉǳƛǊŜ ΨōǊŀƛƴ ǇƻǿŜǊΦΩ 
 
At this level, people begin to think differently.  They have gained new knowledge, changed an 
attitude, or learned a new skill.  Usually, these kinds of changes can happen in a relatively short 
time.  Sometimes new learning can take place in a matter of minutes, or over a series of 
learning opportunities, such as a workshop series that involves multiple sessions.  Obviously, 
the more complex the learning that needs to take place, the longer it will take for a behavior 
change to take place, or for new learning activities to be adopted. 
 
Just like behaviors, these changes typically occur at the individual level, but these shifts also can 
take place at the organizational level.  [ŜǘΩǎ ŜȄŀƳƛƴŜ ǎƻƳŜ ŜȄŀƳǇƭŜǎΦέ 
 
[These are presented in the next three slides.] 

Slide: 18 
 
Time: 2 Minutes 
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Instructions: 
 
The next three slides are intended to provide concrete examples of how 
attitudes/knowledge/skill learning (short-term outcomes) link directly to behavior change 
(intermediate outcomes). 
 
 
Script: 
 
άIŜǊŜ ŀǊŜ ŀ ŦŜǿ ŜȄŀƳǇƭŜǎ ƻŦ Ƙƻǿ ƛƴŘƛǾƛŘǳŀƭ ŎƘŀƴƎŜǎ ƛƴ ŀǘǘƛǘǳŘŜǎκƪƴƻǿƭŜŘƎŜκǎƪƛƭƭǎ Ŏŀƴ ƭŜŀŘ ǘƻ 
behavior changes: 
 
An individual may need to believe in the value (attitude) of a high school diploma before he or 
she is ready to invest the work (behavior) of finishing high school. 
 
A person needs to know (knowledge) how to access job training before he/she can enroll 
(behavior) in the training. 
 
Learning effective job skills has to happen before a person can actually put those skills into 
ŜŦŦŜŎǘƛǾŜ ǳǎŜ ƻƴ ǘƘŜ ƧƻōΦέ 

Slide: 19 
 
Time: 2 Minutes 
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Instructions: 

 

Likewise, changes in attitudes/knowledge and skills have to occur within businesses for them to be 

ready to adopt new behaviors.  This slide gives a few examples. 

 

 

Script: 

 

άIŜǊŜ ŀǊŜ ǎƻƳŜ ǿŀȅǎ ōǳǎƛƴŜǎǎŜǎ Ŏŀƴ ǳǎŜ ƴŜǿ ƭŜŀǊƴƛƴƎ ǘƻ ƭŜŀŘ ǘƻ ōŜƘŀǾƛƻǊ ŎƘŀƴƎŜǎΦ 

 

A business may need to learn how to create and manage a website (or at least learn how to work 

effectively with a website developer) before it can actually develop a web presence. 

 

Businesses would also need to understand the benefits of participating in networks or cooperatives 

before they would be willing to take steps toward participation. 

 

Likewise, understanding how to conduct a market analysis would very likely be an important piece of 

knowledge that would happen before a business adopted effŜŎǘƛǾŜ ŀŘǾŜǊǘƛǎƛƴƎ ǎǘǊŀǘŜƎƛŜǎΦέ 

Slide: 20 
 
Time: 2 Minutes 
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Instructions: 
 
This final example of attitude/knowledge/skill changes (short-term) shows how the concept 
applies to governments.  Ensure that all participants clearly understand these linkages between 
attitudes/knowledge/skills to behaviors before moving to the next step on their own planning 
chart (next slide). 
 
 
Script: 
 
άDƻǾŜǊƴƳŜƴǘΣ ǘƻƻΣ Ŏŀƴ ƭŜŀǊƴ ƴŜǿ ways of thinking in order to change behavior practices.  Here 
are a few examples. 
 
Governments may need to know how best to structure effective incentives before they are 
ready to offer or expand such opportunities. 
 
Likewise, governments must learn to value entrepreneurship in order to adopt strategies to 
foster new small business growth. 
 
Finally, businesses may need to learn about the common factors within the community that are 
hindering existing businesses in order to expand appropriate services that will strengthen this 
ƛƳǇƻǊǘŀƴǘ ŜŎƻƴƻƳƛŎ ǊŜǎƻǳǊŎŜΦέ 

Slide: 21 
 
Time: 2 Minutes 
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Instructions: 
 
Participants should continue to build on what they have already entered into worksheet one by adding 
short-term outcomes related to attitudes, knowledge and skills. 
 
 
Script: 
 
άhƴŜ ƳƻǊŜ ǎǘŜǇ ōŀŎƪ ŎƻƴƴŜŎǘǎ ǘƘŜ ōŜƘŀǾƛƻǊ ŎƘŀƴƎŜǎ ȅƻǳ ŀǊŜ ǎŜŜƪƛƴƎ ǿƛǘƘ ǘƘŜ ΨōǊŀƛƴ ǇƻǿŜǊΩ ǘƘŀǘ ƴŜŜŘǎ 
to happen.  What attitudes/knowledge/skills will point to the behavior changes that you hope to foster?  
Go back to worksheet one and identify the attitudes/knowledge/skills that will be needed in order to 
promote the behaviors you have identified.  List these in the column to the right of behaviors.  Be sure 
ǘƻ ǘƘƛƴƪ ŎŀǊŜŦǳƭƭȅ ŀōƻǳǘ ŀƭƭ ǘƘǊŜŜ ƪƛƴŘǎ ƻŦ ΨōǊŀƛƴ ǇƻǿŜǊΩ ς attitudes, knowledge, and skills.  All three may 
spŀǊƪ ǎƻƳŜ ƴŜǿ ŀƴƎƭŜǎ ǘƻ ƘŜƭǇ ƎǳƛŘŜ ǘƘŜ ǎǳŎŎŜǎǎ ƻŦ ȅƻǳǊ ǇƭŀƴΦέ 
 
[Stop at this point and ask for any questions or clarification on these three levels of outcomes.  The next 
slide will change gears toward selecting appropriate strategies.  Thus, these outcomes need to be clearly 
defined before attempting to select a strategy that is appropriate.] 

Slide: 22 
 
Time: 10 Minutes 
 
Workbook: Worksheet One 
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Selecting Strategies 

Time:  1 hour, 15 minutes 
Slides:  23-31 
Objectives:  During this section, participants will select specific strategies to support the 
outcomes and goals they desire to achieve. 

 
In this section, participants will select regional strategies that best align with desired outcomes, 
assets/resources, and other related factors. 
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Instructions: 
 
During this section, participants will begin to identify concrete strategies that will help move 
their region from its current position to the outcomes (ABCs) they have identified as the paths 
ǘƻ ǘƘŜƛǊ ƎƻŀƭǎΦ  !ǎ ȅƻǳ ƳƻǾŜ ǘƘǊƻǳƎƘ ǘƘƛǎ ǎŜŎǘƛƻƴΣ ƳŀƪŜ ǎǳǊŜ ǘƘŀǘ ǇŀǊǘƛŎƛǇŀƴǘǎ ŀǊŜƴΩǘ Ƨǳǎǘ 
selecting strategies without carefully considering how the strategies connect to the outcomes.  
We will discuss this further as we move through the next few slides. 
 
 
Script: 
 
άNow wŜ ŀǊŜ ǊŜŀŘȅ ǘƻ ƎŜǘ Řƻǿƴ ǘƻ ǘƘŜ ΨǿƘŀǘ Řƻ ǿŜ ŘƻΩ part of our plan.  Since you have taken 
the time to trace the pathway back from the goals we have identified through the outcomes we 
desire, our job here will be much easier.  During this next section, we will be selecting 
appropriate strategies that will complete the path from where we are now to the outcomes we 
ƘŀǾŜ ƛŘŜƴǘƛŦƛŜŘΦέ 

Slide: 23 
 
Time: 1 Minute 



29 
 

 

Instructions: 
 
¢Ƙƛǎ ǎƭƛŘŜ ƛƴǘǊƻŘǳŎŜǎ ǘƘŜ ŎƻƴŎŜǇǘ ƻŦ άƻǳǘǇǳǘǎέ ǿƘƛŎƘ ŀǊŜ ǘƘŜ ǎǘǊŀǘŜƎƛŜǎ ǘƘŀǘ ǘƘŜ ǊŜƎƛƻƴŀƭ 
planning team will contribute to the process.  The regional partners will need to intentionally 
select actions that lead their target audience toward the outcomes (ABCs) they have identified. 
 
 
Script: 
 
άhǳǘǇǳǘǎ ŀǊŜ ŘƛǾƛŘŜŘ ƛƴǘƻ ǘǿƻ ǇŀǊǘǎΦ  hƴŜ ǇŀǊǘ ƛǎ ǘƘŜ ǎǘǊŀǘŜƎȅ όƻǊ ǎǘǊŀǘŜƎƛŜǎύ ǿŜ Ǉƭŀƴ ǘƻ Ǉǳǘ ƛƴ 
place to reach our outcomes and the other part is the target audience for that strategy.  Our 
regional partnership will need to do some things to, for, or with the people we hope to reach so 
that we can help move them toward the ABCs we have identified.  The things we do, (such as 
provide workshops, counseling, or technical assistance) are strategies that we do to benefit 
people (participants) that we want to influence toward the ABCs we identified.  These 
participants usually involve a specific target group (such as high school seniors, small business 
owners, local elected officials, etc.) 
 
If you are tackling a complex project, chances are quite good that you will identify more than 
one possible strategy and more than one target audience.  In fact, you will probably be 
considering several options that will help you aim toward your ABCs.  The next few slides will 
help you delineate the strategy or strategies that will make the most sense for your regional 
ƛƴƛǘƛŀǘƛǾŜΦέ 

Slide: 24 
 
Time: 2 Minutes 
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Instructions: 
 
Use the guiding questions on this slide to help the regional team select the strategies that best 
fit the goals and outcomes (ABCs) they have established.  Chances are by this point; several 
strategies have already been mentioned.  It may be helpful to stop at this point and have the 
group list some of the strategies they have in mind that have the potential of linking the region 
to the desired ABCs.  These can be captured on a flipchart for all to view.  Instruct the group to 
refrain from debating the potential strategies at this point.  Simply capture ideas for the 
following discussion.  Once the group is satisfied with the potential strategy list, begin helping 
them narrow down to the most important strategies using the questions on the slide. 
 
 
Script: 
 
ά!ǎ ȅƻǳ ŎƻƴǎƛŘŜǊ ŀƭƭ ƻŦ ǘƘŜ ǇƻǎǎƛōƭŜ ǎǘǊŀǘŜƎƛŜǎ ǘƘŀǘ ȅƻǳ ƳƛƎƘǘ ƛƳǇƭŜƳŜƴǘΣ ŦƻǳǊ ƎǳƛŘƛƴƎ ǉǳŜǎǘƛƻƴǎ 
will help you get started on the right track.  Which strategies will: 
 
Come closest to producing the desired outcomes (ABCs)?  Which strategies are most likely to 
lead participants to the Attitudes/Skills/Knowledge you identified as crucial to the outcomes 
you seek? 
 
Be most appealing to the target audience?  Consider your audience when selecting strategies.  
Here, one size definitely does not fit all.  Choose strategies that fit the people (or groups) you 
Ƴƻǎǘ ǿŀƴǘ ǘƻ ƛƴŦƭǳŜƴŎŜΦ  LŦ ȅƻǳ ŀǊŜƴΩǘ ǎǳǊŜ ǿƘŀǘ ǘƘŀǘ ƛǎ, this may be a good time to consider a 
focus group or some other type approach to ask representatives from the target audience to 
share their thoughts and insights on the strategies they feel will be best. 
 
Make the best uses of resources and strengths?  We have spent considerable time researching 
assets and strengths in the regions.  Which strategies make the best use of these valuable 

Slide: 25 
 
Time: 10 Minutes 
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resources?  At the same time, which strategies will overcome, or minimize, the barriers that 
were identified in Module Five? 
 
Maximize positive and minimize negative impacts for the region?  Almost any strategy will have 
ΨǇǊƻǎΩ ŀƴŘ ΨŎƻƴǎΦΩ  Consider both sides of the coin for each strategy before selecting a path.  Ask, 
Ψ²Ƙŀǘ ƛǎ ƭƛƪŜƭȅ ǘƻ ƘŀǇǇŜƴ ƛŦ ǿŜ ŀŘƻǇǘ ǘƘƛǎ ǎǘǊŀǘŜƎȅΚΩ aƴŘ Ψ²Ƙŀǘ ǿƛƭƭ ƘŀǇǇŜƴ ƛŦ ǿŜ ŘƻƴΩǘΚΩ  Try to 
get the team to determine who wins and who loses as a result of the strategy you opt to 
pursue.  Keep in mind that you want to embrace strategies that will result in positive impacts 
for as many people, groups and ŎƻƳƳǳƴƛǘƛŜǎ ƛƴ ǘƘŜ ǊŜƎƛƻƴ ŀǎ ǇƻǎǎƛōƭŜΦέ 
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Instructions: 
 
This step may go quickly or may require significant discussion depending on how much of the work has 
been completed up to this point (either in this session or in a previous meetings of the team).  Allow 
time for the team to work through the steps on this slide and the questions from the previous slide to 
ensure that there is broad agreement on the strategy identified.  This is one point where having broad 
consensus, although sometimes time consuming, will reap extensive payoff ς well work the investment 
of time! 
 
 
Script: 
 
άhƴŎŜ ȅƻǳ ƘŀǾŜ ŎŀǊŜŦǳƭƭȅ ŎƻƴǎƛŘŜǊŜŘ ǘƘŜǎŜ ǉǳŜǎǘƛƻƴǎΣ ȅƻǳ ŀǊŜ ǊŜŀŘȅ ǘƻ ǎŜƭŜŎǘ ȅƻǳǊ Ƴƻǎǘ ǇǊƻƳƛǎƛƴƎ 
strategies. 
 
[Facilitate the discussion as needed until the group comes to consensus on the strategies and target 
audience.] 
 
tƭŀŎŜ ȅƻǳǊ ƛŘŜƴǘƛŦƛŜŘ ǎǘǊŀǘŜƎȅ ŀƴŘ ǘŀǊƎŜǘ ŀǳŘƛŜƴŎŜ ƻƴ ǘƘŜ ǇƭŀƴƴƛƴƎ ŎƘŀǊǘ ǳƴŘŜǊ ΨƻǳǘǇǳǘǎΩ ǎŜŎǘƛƻƴΦέ 

Slide: 26 
 
Time: 10 Minutes 
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Instructions: 
 
This slide depicts the logical connections that should exist between the identified strategy to 
the ABCs to the successful accomplishment of the goals.  The next slide shows an example of 
the connections. 
 
 
Script: 
 
άhƴŎŜ ȅƻǳ ƘŀǾŜ ƛŘŜƴǘƛŦƛŜŘ ȅƻǳǊ ǎǘǊŀǘŜƎȅΣ ƛǘ ǎƘƻǳƭŘ ǇǊƻǾƛŘŜ ŀ ƭƻƎƛŎŀƭ ƭƛƴƪ ǘƻ ǘƘŜ !./ǎ ǘƘŀǘ ǘƘŜ 
team believes will lead to successΦ  Lǎ ǘƘŜ ǎǘǊŀǘŜƎȅ ȅƻǳΩǾŜ ǎŜƭŜŎǘŜŘ ƭƛƪŜƭȅ ǘo get you to the 
identified ABCǎΚ  LŦ ǎƻΣ ȅƻǳΩǊŜ ƻŦŦ ǘƻ ŀ ƎǊŜŀǘ ǎǘŀǊǘΦ  LŦ ƴƻǘΣ ƴƻǿ ƛǎ ǘƘŜ ǘƛƳŜ ǘƻ ǊŜŦƛƴŜ ǘhe strategy 
or recheck your ABCs. 
 
You should be able to tell a logical story that moves from your strategy to changes in 
attitudes/knowledge/skills, which then leads to changes in behaviors, which results in positive 
changes in the conditions your team is targeting, and which then results in successfully 
achieving the goals your team is pursuing.  [ŜǘΩǎ ǘŀƪŜ a look at an example on the next slide that 
will help demonstrate how all of thŜǎŜ ƪŜȅ ǇƛŜŎŜǎ Ŧƛǘ ǘƻƎŜǘƘŜǊΦέ όbext slide) 

Slide: 27 
 
Time: 5 Minutes 
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Instructions: 
 
Use this slide to help participants understand the connection between all of the pieces we have 
discussed so far.  The top flow-chart is the model.  The bottom flow-chart shows an actual 
example of how it could all work. 
 
 
Script: 
 
ά[ŜǘΩǎ ƭƻƻƪ ŀǘ ŀ ǎƛƳǇƭŜ ōǳǎƛƴŜǎǎ ŜȄŀƳǇƭŜ ǘƻ ǎŜŜ Ƙƻǿ ǘƘŜ ǇƛŜŎŜǎ ƛƴǘŜǊŎƻƴƴŜŎǘ ŀƭƻƴƎ ǘƘŜ ǿŀȅΦ  
Suppose we decided to offer e-commerce training and technical assistance to small business 
ƻǿƴŜǊǎ ŀƴŘ ŜƴǘǊŜǇǊŜƴŜǳǊǎ ƛƴ ƻǳǊ ǊŜƎƛƻƴ ŀǎ ƻǳǊ ǎǘǊŀǘŜƎȅΦ  [ŜǘΩǎ ƭƻƻƪ ŀǘ ǘƘŜ Ŏƻƴƴections to the 
ABCs. 
 
A small business owner (target audience) attends the training (strategy) and learns how a web 
presence could enhance business sales (knowledge).  So, he decides it is important to create a 
well-designed website (attitude), ŀƴŘ ƘŜ ƭŜŀǊƴǎ ǘƘŜ ΨƘƻǿ ǘƻΩ ǇǊƛƴŎƛǇƭŜǎ ƻŦ ōǳƛƭŘƛƴƎ ŀƴŘ 
maintaining a website (skill). 
 
Because of these changes in attitude, knowledge, and skills, the business owner actually builds 
the business web site (behavior).  As you can see, the owner did something (behavior) with the 
short-term attitude/knowledge/skills changes that he experienced.  Because the business 
owner launched his website (behavior), his annual sales increased and so did his profit 
(condition).  This condition, then, helped to successfully reach the overall goal of building a 
stronger small business base in the region. 
 
bƻǿ ǘƘƛǎΣ ƻŦ ŎƻǳǊǎŜΣ ŘƛŘƴΩǘ ŀƭƭ ƘŀǇǇŜƴ ƻǾŜǊƴƛƎƘǘΦ  .ǳǘ ǘƘŜ ƭƻƎical connection of all the steps is 
working to improve the economic health of this small business (and others that followed the 
same path), which, together, improved the vitality of the rŜƎƛƻƴΩǎ ǎƳŀƭƭ ōǳǎƛƴŜǎǎ ǎŜŎǘƻǊΦέ 
 

Slide: 28 
 
Time: 10 Minutes 
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Instructions: 
 
Take a few minutes ŀǘ ǘƘƛǎ Ǉƻƛƴǘ ǘƻ ƘŀǾŜ ǇŀǊǘƛŎƛǇŀƴǘǎ ǎǘŜǇ ōŀŎƪ ŀƴŘ ŎƘŜŎƪ ǘƘŜƛǊ άǎǘƻǊȅΦέ  5ƻŜǎ ƛǎ 
make logical sense that their strategy will lead to the outcomes, and ultimately to the goals they 
have selected? 
 
 
Script: 
 
άbƻǿΣ ƭŜǘΩǎ ǘŀƪŜ ŀ ŦŜǿ ƳƛƴǳǘŜǎ ǘƻ ŎƘŜŎƪ ƻǳǊ ΨǎǘƻǊȅΦΩ  Does it have a logical flow ς from strategy, 
to the ABCs, and to the goal you hope to reach?  Would you be able to explain these important 
connections to someone outside of your group? 
 
[Facilitate this discussion by either having one or two volunteers ΨǘŜƭƭ ǘƘŜ ǎǘƻǊȅΦΩ  hǊ ƘŀǾŜ 
participants pair off and practice the story with each other.] 
 
!ǊŜ ǘƘŜǊŜ ǘƘƛƴƎǎ ǘƘŀǘ Ƨǳǎǘ ŘƻƴΩǘ ǎŜŜƳ ǘƻ ŎƻƴƴŜŎǘ ǾŜǊȅ ǿŜƭƭ ǘƘŀǘ ǿŜ ƴŜŜŘ ǘƻ ŎƻǊǊŜŎǘ ƻǊ ŀŘŘǊŜǎǎΚ  
hǊ Řƻ ȅƻǳ ŦŜŜƭ ǘƘŜ ǇƛŜŎŜǎ ŀƭƭ Ŧƛǘ ǘƻƎŜǘƘŜǊ ƛƴ ŀ ƭƻƎƛŎŀƭ ǿŀȅΚέ 
 
[Allow time for discussion and, if needed, refinement to address any concerns.] 

Slide: 29 
 
Time: 5 Minutes 
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Instructions: 
 
This slide introduces the last column of Handout One ς Inputs.  The slide makes the connection 
between inputs and the assets that were identified in Module Five ς assets that can be used to 
help pursue the strategies the team has identified. 
 
 
Script: 
 
ά¢ƘŜ ƭŀǎǘ ǇƛŜŎŜ ƻŦ ƻǳǊ ǇƭŀƴƴƛƴƎ ŎƘŀǊǘ ǘƘŀǘ ǿŜ ǿŀƴǘ ǘƻ ŀŘŘǊŜǎǎ ƛǎ ΨƛƴǇǳǘǎΦΩ  LƴǇǳǘǎ ǎŜǊǾŜ ŀǎ ǘƘŜ 
ΨŜƴƎƛƴŜΩ ŦƻǊ ǘƘŜ ǿƘƻƭŜ ǇǊƻŎŜǎǎΦ  ¢ƘŜȅ ŀǊŜ ǘƘŜ ŀǎǎŜǘǎ ǘƘŀǘ ȅƻǳ ƴŜŜŘ ƛƴ order to put the strategy in 
place.  Inputs can include organizations, individuals, cash, meeting space, equipment, training 
materials, to name just a few.  In fact, anything that you have that can contribute to, or 
advance, the strategy should be included.  Also, this is a good time to consider inputs that may 
be needed, but missing.  Who or what do we need to launch the strategy?  This may open your 
eyes to potential new partners that could have an interest in supporting your efforts and thus, 
be willing ǘƻ ƭŜƴŘ ŀ ƘŜƭǇƛƴƎ ƘŀƴŘΦέ 

Slide: 30 
 
Time: 1 Minute 
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Instructions: 
 
Have participants add inputs to their chart.  Refer back to the assets identified in Module Five 
to ensure that all key contributions are captured. 
 
 
Script: 
 
άTake time now to consider the inputs you have for your identified strategy.  Who will help?  
What individuals and organizations have committed time or resources to the initiative? 
 
Are there any resources missing that will keep you from moving forward?  If so, what are they 
and who is likely to be able to help provide the resources neededΚέ 

Slide: 31 
 
Time: 5 Minutes 
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Taking Action 
 
Time:  30 minutes 
Workbook Pages:  Handout Three ς Plan of Action, Handout Four - Plan of Action Example 
Slides: 32-35 
Objectives:  Participants will draft a simple Plan of Action to help move the process forward. 

 
General Notes for this Module 
This section will help participants design a simple plan of action to help shape the course of 
their initiative. 
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Instructions: 
 
The final process in this module is for the team to develop a draft Plan of Action to guide the 
ƴŜȄǘ ǎǘŜǇǎ ƻŦ ǘƘƛǎ ƛƴƛǘƛŀǘƛǾŜ ŀƴŘ ǘƻ ƘŜƭǇ ǇǊŜǾŜƴǘ ǘƘŜ Ǉƭŀƴ ŦǊƻƳ άƎŀǘƘŜǊƛƴƎ Řǳǎǘέ ƻƴ ŀ ǎƘŜƭŦ 
somewhere. 
 
 
Script: 
 
άWith the planning basics in place, now we need to move into action. 
Probably all of us have been a part of a planning process somewhere along the way that really 
never got off the ground.  Sometimes that is because the planning team got to this point and 
stopped, without giving careful thought to how they would carry out the plan.  For the next few 
minutes, we will explore a simple tool to help prevent this kind of stall.έ 
 

Slide: 32 
 
Time: 1 Minute 
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Instructions: 
 
Introduce participants to the basic elements of a plan of action so that they will be prepared to 
draft their own plan in the next step. 
 
 
Script: 
 
άFour basic elements make up a viable Plan of Action.  These elements include: 
Å  Specific steps that need to be taken to launch the identified strategy.  What steps 

would need to be taken to get us from where we are to launching the identified 
strategy?  Try to break the steps into manageable ΨōƛǘŜǎΦΩ 

Å  A person that will take leadership of each of the steps.  You cannot move forward if you 
have an ΨunclaimedΩ step.  Steps should be shared among the partners so that the load is 
not shouldered by just a few partners.  Also, avoid assigning steps to ΨallΩ unless it truly is 
a completely shared task (seldom is the case).  The old adage applies here, Ψ9ǾŜǊȅƻƴŜΩǎ 
Ƨƻō ƛǎ ƴƻōƻŘȅΩǎ ƧƻōΦΩ  If a team of people do need to tackle a step together, ask for a 
team leader to help make sure the step moves ahead. 

Å  A realistic timetable for the completion of each step. 
Å  Regular checkpoints to ensure progress.  This usually takes the form of regularly 

scheduled meetings of all partners to walk through progress on the Plan of Action.  
During this meeting, the person taking the lead on each step reports progress and/or 
barriers.  If the step has been completed, the group can continue forward movement.  
If, however, a barrier has stalled the step, the team can brainstorm solutions to 
overcome the barrier so that the plans can progress.έ 

Slide: 33 
 
Time: 5 Minutes 
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Instructions: 
 
Introduce the Plan of Action Template (Handout Three) and have participants begin to draft the 
plan.  An example Plan of Action is also provided as a reference (Handout Four). 
 
 
Script: 
 
Using Handout Three, we will draft an Action Plan.  As a team, think through the logical 
progression of steps that need to be taken to accomplish the strategy.  Ask for volunteers to 
take lead on each step.  Ask the volunteer leader to help select a reasonable timeline.  This 
sense of ownership is important.  Finally, set a schedule for regular meetings to ensure that the 
Action Plan is progressing. 
 
[Time may not allow for completing these plans during this session.  However, it is important 
for the team to at least get a good start so that they can understand how it works.  If there are 
multiple strategies and goals, you may consider dividing the group so that a different team is 
constructing a plan for each strategy.  Be careful, though, not to duplicate efforts if this 
approach is taken.  Also, if a team approach is taken, have the teams report back to the whole 
group when completed so that they can ensure a clean flow among the various strategies.] 
 

Slide: 34 
 
Time: 20 minutes 
 
Workbook: Worksheet Three 
& Four 
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Instructions: 
 
Use the questions on the slide to debrief toŘŀȅΩǎ ǎŜǎǎƛƻƴΥ 
 
 
Script: 
 
άWhat are the takeaways from our session? 
Å What topics did you find most helpful? 
Å What did you find confusing? 
Å What do you ƘƻǇŜ ǘƻ ƛƳǇƭŜƳŜƴǘ ŀǎ ǇŀǊǘ ƻŦ ȅƻǳǊ ǊŜƎƛƻƴŀƭ ǘŜŀƳΩǎ ŀŎǘƛǾƛǘƛŜǎΚ 
Å Other items you want to mention?έ 

 

Slide: 35 
 
Time: 2 Minutes 
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Instructions: 
 
If teams have not completed the planning charts and plan of work for each of the identified 
goals, ask them to refine them before your next meeting.  Ideally, the group should have the 
opportunity to review all of the work on each goal before beginning the final module so that 
they will have a clear picture in mind of the entire regional plan. 
 
 
Script: 
 
ά¸ƻǳ ƘŀǾŜ Ǉǳǘ ƛƴ ŀ ƭƻǘ ƻŦ ǘƘƻǳƎƘǘ ŀƴŘ ǿƻǊƪ ƛƴǘƻ ǘƻŘŀȅΩǎ ƳƻŘǳƭŜΦ  ²Ŝ ƘŀǾŜ ƻƴŜ Ŧƛƴŀƭ ƳƻŘǳƭŜ ǘƻ 
ŜȄǇƭƻǊŜ ǘƻƎŜǘƘŜǊΦ   aƻŘǳƭŜ bƛƴŜ ǿƛƭƭ ōǳƛƭŘ ŘƛǊŜŎǘƭȅ ƻƴ ǘƻŘŀȅΩǎ ǿƻǊƪΦ  {ƻΣ ƛŦ ǘƘŜǊŜ ŀǊŜ ǇƛŜŎŜǎ ǘƻ 
this planning process that are incomplete, how can the team work to finish these and review 
them before the next time we meet?  [Allow the team to consider options and design a 
ǘƛƳŜǘŀōƭŜ ŦƻǊ ŎƻƳǇƭŜǘƛƴƎ ŀƴŘ ǊŜǾƛŜǿƛƴƎ ǘƘŜ ǿƻǊƪ ōŜŦƻǊŜ ǘƘŜ ƴŜȄǘ ƳŜŜǘƛƴƎΦϐέ 
 
[NOTE:  If the team is going to go through Module Eight and Nine on the same day, this 
homework can follow at the end and include completion of Module Nine activities.  It will be 
very important, though, if this approach is taken, to set a date for meeting together again to 
examine the finished products and ensure that the plan is ready to launch.]  

Slide: 36 
 
Time: 2 Minutes 

Homework

For each regional goal, complete a:

ÅPlanning Chart

ÅPlan of Work

These will form the foundation for the 

final Module:  Measuring for Success.


